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Why Literature? Exploring a Possibility of Literary Texts in Education

Hiroko SUGIMURA*

Abstract

This paper discusses the crucial issues that we as literary critics have been facing:
literature being undervalued (otherwise, in doubt) and literary education in crisis. I have
seen a disconnection between literary education in general and literary study conducted
in academia. Therefore, I have reviewed the literature on literary reading and its benefits
by Frank Lentricchia, J. Hillis Miller and Louise Rosenblatt: how literary texts have been
read for several decades in academic fields and how literary education has been and should
be conducted. Furthermore, based on the literature review, I have expanded my views on
how we should teach student-readers to approach literary texts in educational settings in
Japan so that it is conducive to cultivating thinking skills, especially critical perspectives.
These days, university students in Japan are generally considered to be poor analytical and
critical thinkers. Actually, when given an opportunity to discuss literary texts, they tend
to start the discussion with their impressions; I believe this approach has been influenced
by their experiences of writing book reports (in Japanese: dokusho kansoubun). According
to Christina V. Bruns, whose book inspired me to write this paper, there are two kinds
of approaches to literary texts: ‘immersive reading’ and ‘reflective reading’. For this
classification of readings, Japanese students start to learn to do ‘immersive reading’ in
elementary school, and miss out on chances to learn ‘reflective reading’ until they become
university students. As a result, I have concluded that this kind of immersion-approach
to reading has precluded students from thinking about and discussing literary texts
critically. However, Bruns argues, based on Paul Ricouer’s hermeneutics, that ‘immersive
reading’ is needed if reflective reading is to be developed because these two modes of reading
interdepend on each other: the former is indispensible to the latter. Against this educational
background, Japanese university students more or less seem to have already acquired
immersive reading skills. Therefore, if students are provided with more appropriately
selected literary texts that enable them to easily immerse themselves in a fictional world,
they will be able to have opportunities to cultivate critical points of view. Finally, I have
tried to explore the teacher’s role in literary education, that is, how literary texts should be
used in classrooms in Japan so that students can move from immersive reading to reflective
reading, and identified some problems which should be solved to use literary texts in
language education.
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1. #®8

INFETEL DL AMFIRZBbDOFICE - T, XFEERRBELREL B HETEHEDRHICHES
fErhT& ., ZORBRHXIENIERDBEL S 5—o0FEHRO L MEEHED, Thic¥
BOAAEA 5L LIELIETH -85, WO LHIDL I BXFEOEMRIC X 254 DHIE
B, Whww3 (EULEBRTEREBEVLS LAKVY) [EEBOoHE | 2HY, —FoXET Y —
FREUPBEUAZZEDTEARFENLBHEAZEE L TCLE->TVA0TREVLLE VS GEIREZE
&S wis -t FEERC, b ER, —BRNSXEENPEEEHEORMON, 50D
T4 —IVEBBLENTVBRERGERHLTVWE, LhLl, TOLIBXEED S ZERSIRT
I, REEHRERAEESEBICKDL LT, SUD TXFEOEMEMVETEAE2E LHIRIZICE
ZABENRETHAI. PlAE, FHEER, T 0FER ORMICTECEEZZIZENBRML, KE
WKRODONBZEBFOENRIZ > TETCVAEREERICZFILY, EXEHE, d50VIEIXE
FEOEKAMK I VT, IHRHICHECHITRELRTNE R 5> eod] LRxTL
22 KBTI, TFOLIBXFOBLATOIRAERE A, X¥577 2 FOffifiE 20D
BERTREE 2 BRI 27200, EAE (FICEEBEET3) OPFFSTHRZRES R SR L 7-
VW, ZTO3 XA THRORFHE (LVDOIFBFEHB) KBVWT, XFEELDXDILEITIEM
TEB0h, £ZOHERICOVT, HRO I N F TOEBEEO FIC, BIEAEE T o -
TwX.

2. FHNEICEITEXEHMRLXNFHEERDOEE

J. Hillis Miller (3 5 —) &, XFDOEICHEICARRISILIFITIL - TOn LiteraturezZ & 15
BTV 5—— The end of literature is at hand. Literature’ s time is almost up.” (Miller, 1)®.
ZLT, PXBERZAPDAD 2 74 7icish, BEMEEEV>DHZE, Lrl, Th
LFET B LT, XHIiF ‘perennial and universal (Miller, 1) TH 5 L) 3. TOERIC
d, 37 -PXEEZRFEORNICAEXL [FE] LV BEHFEO—EALKEIT FEIELELTY
BV EHH B, soiT, BELEohTE, XENHOZHMY LIP3 SEOH>WE, ¢
7345 ‘this extraordinary power of words to go on signifying in the total absence of any
phenomenal referent’ (Miller, 16)% 2 R #J 1 -l W\ T, ‘the creation or discovery of a new,
supplementary world, a metaworld, a hyper-reality’ (Miller, 18) 2T 5 EATH S LWV S
BB DD, TO—HTHRELEVI 727 R MVANOBEERERELTF 7 2 roducilld AN, 3
Bicks s ] 2BLTZ iKbb BHANITID Ed5-> T 2## (‘Literature is a use
of words that makes things happen by way of its readers’ (Miller, 20)) T» 3 ELEZ TV 3
PoTHAS. ZLT, TO[FI7RM] & [HEE] LV ZHOOEKBEHICH SAE, X
FRRITBEELTVS, ThwZ, 35 —OXHEEIE HFETId EEOEESHMNT

D WhWEXEEZEME LEW—ROFEELIETH, b5VIEEFICBITIFEEELEC.

2) FHEE (2012) TEEOEFD 5 | THAFE X FL5848Proceedings] 117.

3) Miller, J. Hillis. (2002) On Literature. London and New York: Routledge. LI#%, MillericB8d 25[HiddRTID
Eicils, ieB5|HEFO BEREEIHEROEMPICMEEL TV 5.

4) 35 —I3Roland Barthes (1967) “The Death of the Author’ &Michel Foucault (1969) ‘What is an Author? %%
o, HBELTV 3.



VB &V HHIE 2 h e RIEARRY Miller, 34), %725 < & THHOLET 2 XEOLH
T3, BPEMNEDL-Td, REVPEFEETZMHD, WHRNTIRD 20) BOBDODHEREEN
LexXEotRERmcEL, Bl vEENE LV BHRIBLTTH 3.

T3, VESOXFHEN O & —PEMARIC L 3 XFOEHENLZERICLTELBSE, TO
FEERIHEEIETOLA 5. ¥ 5 —I1F ‘People have a healthy fear of the power literary
works have to instill what may be dangerous or unjust assumptions about race, gender, or
class.” (Miller, 125) £ E 543, Z® Tpleople’ FFHED LsDd», fEROMAEERZ T EDT
275K, ZBHEI T 2BRBEOBEARR L (RUFRE L 3L odb. BZ o HOS
BHICH BDRXFELZEMLTEETHAS. MRIXFOHRAF I, EROBRITED, Zlic
A% 3K 5ICHEE ‘the innocent way’' &, fEmicHirh 3 & L ITEEHN AN TEEE L 3

‘the demystified way’ ® —>DflHEAH 5 &S (Miller, 124), hEEAIVEE LLWEET
H5BEFHE L TWA., ‘the demystified way TiE, #&3S. T. Coleridgedss » 7z ‘a willing
suspension of disbelief’ % [4&1E] L, vV v 7icEFEHET % ‘rhetorical reading’ (Miller,
12) &, EDPEEINELLHSCBVTEAREARLINTVE A T4 o ¥ — B 2H<

‘interrogating reading’ %179 (Miller, 122). BIE I XA SIS EFEERROMEICEH
TRHAHTHBN, BER [HNFa025F4—X] R [HAbITO=T VY574 —
X ELTHTRPINTALOXILH « BUGHIIE T 70 —F TH 5.

Lirl, ¥5—-dHSOYDHORERREMRDOE TS VERY DD, On Literature LI T
DESITHEATOS.

In the end, however, I confess that I have a forlorn nostalgia, as for something

irrevocably lost, for the innocent credulity I had when I read The Swiss Family

Robinson for the first time. Unless one has performed that innocent first reading,
nothing much exists to resist and criticize. (Miller, 159) THREH

BEEERFLS T A VR P57 ¥V a YUNEFRRICE > TXERFEB L E L SV, FE
OXFHRFOHEFED, RKLAFZSDVERD, BHIKRbhAENSITHT 2—HKoERES &
ROLTLE 7B, TOKDREMARIIE U < 202 2REKT 2 MFH TH 2 Frank
Lentricchia (L ¥ b ) v F7) BITREL TV EDTHH-7. LV MY v I+ 7i319964E
WwHFL7z/Ngw Last Will and Testament of an Ex-literary Critic T, E@EOFEENEIFT
B5CEEESLTVEY. BHETEELMCXEERES VL, XERELBIELT 54
T, iaWillard Motley® Knock on Any Door (1947) 5 A 16O EHZ L WHHEEENT
Wi, 2 LT, H5HXFEEZBUEMNICR L A ARERAEORIGICE S b RIBE 573750,

XEMRFLHBTE2DTHSB. DEOLVY MY v+ 7 REMOISME% Tm a teacher who
believes that literature can’t be taught, if by teaching we mean being in lucid possession of
a discipline, a method, and rules for the engagement of the object of study’ (Lentricchia,
30) ZEIMETWVWA, T LTHENPEIEICN D, B THIFAEICHE T 52 Lk ‘what T know

about literary history, the author’s life and times, literary forms, types, and styles’

5) Lentricchia, Frank. (1996) ‘Last Will and Testament of an Ex-literary Critic' Lingua Franca 6.6: 59-67. LI%,
LentricchiaicBid 25 Mid ¢TI O icl 3. 12365 | AEFROERKIZS  HEEOFEMAICHIEL TV 3,



(Lentricchia, 33) T& %45, ‘it doesn’t substitute for an honest act of reading’ (Lentricchia,
34) 12 LBN, T IHOBEDOLEHKBTICOVWTOEINFAS.

D& S ITXFMTFONMH, SRR ENIzLv Y MY » F 713 ‘If you put a gun to my head,
I'll say, “All literature is travel literature, all true readers shut-ins.”’ (Lentricchia, 28) &,
SRR L CNESEEN TV > T NBRIEEE, LITTXEEREFEEOBFRE
SEMOEZZHVWTHAL TV 3.

I tell my students that in true recitation we’re possessed, we are the medium for the

writer’s voice. I speak the text as the writer would speak it — this is my radical and
unverifiable claim — and the phrases and sentences flow out of me as they flowed from
him in the process of creating the text. The writer flows into me and out of me: my
mouth his exit into our world. (Lentricchia, 33) FHREE#H

CITHAINATAORNE, I5—DE-7cF 7 R MBS EE T &L, McZigik
», BT 5LV S ‘the innocent way' DREEICUTWV S, TO XS IKHBHICXFET 7 X+
AHZ BREE, FEBXET 7 XM ZODITEEEV IR ICEBSN THRISRETHAL
TW5D72,

LHEOwE LEMKOERLZF SR TERE, 35— b ftFERIATHVS.

It cannot be denied that literary theory contributes to that death of literature the first
sentence of this book announces. Literary theory arouse in its contemporary form just
at the time literature’s social role was weakening. It was an oblique response to that
weakening. If literature’s power and role could be taken for granted as still in full force,

it would not be necessary to theorize about it. (Miller, 35)

HAREFR T 3 ELHEN T 2 b CEHR O BETH - 2. ThREZEEE, HS0E
BTHBLEAMY KA E TIOERIE LCES{Ed 52 ETHD, TRt » TLEONHE
EHICRS EWHKTH oz, L L, ZhREEOREL T ITEI T, XEOWILZ MR
XRIEKEFITH->DRITIKEATXILBEDTHS, LY ) v F TR, XETF7 R MBXED
HRRICK > TUEI N2 BEEZDTO KL 5 Ciiiid 3.

Texts are not read; they are pre-read. All of literature is x and nothing but x,

and literary study is the naming (exposure) of x. For x, read imperialism, sexism,
homophobia, and so on. All of literary history is said to be a display of x, because
human history is nothing but the structure of x. By naming x, we supposedly name the

social order (ordure) as it is and always has been. (Lentricchia, 31) THREE

CDEHIRTHFITIRBOTENLEE LTHRENBWVIRTICGHEEREED, LYy )y
FTHBEELEIIELTVERER [XEF V7RI 20 DIKEBN] THE., KBI1FET T20F
BEOHADEXEMEOHMAREATS, LY M) v : 7B 1L [XFEEHELTVED



Bl B0 T(XEEFEAEVIICLT) BHEPLPEREZHELTVEION] EWVWIREEAME
BEBIRNWCENIL Hotz. XEFIZRAMZDHONEHPOX LERIET ZBRICHV LN BE]

R ERE LT, 30V EBIGHNBERZRAADBIEMLE L TkbhTH Y, FEiiamXiExX
RHFEEIC LB 25 LAM#oBOThd D, MANCS ECXET 2 2 P EZTASIOF 7 R b
LHRABLBO0HBESDERZBILEL > TVE, HRKIT, TO XD BFHETERNEEED
TELFOORAL S REBOFTERHEATLE - T3, 2N T R IT—BRIESCEEE
EVSHBROHOOHILSIENEBTLE>TVWEILEEBHKTZKEA9. £hiZ, LV b
) w7 HBREENTEBTH L REREO KL 5 SEROHB IR E LT,

ZTT, bz LESCHEAAE MM EE R EBRICEA CRIEREZ LcVwb i TRV,
EPKBDHFELE-ToLW [XFEOHREG] 2L ThEVIED VD THNIE, XFEHAE
iZd 5L ‘the innocent way' ICHZRU T, XEAHRICTEFHETOLRETRT VD,
VY Py FT7RI5-ME- T [HORY OISR EHEA] ZHFME LoD, LiL,
EREBS, LYYy FT 17— bXFEERMANC FEHE IV AFEELED) BTEORE
TALTWL WS B EEE TRAL I TOEVY,

COMBLHBETZ2ELDOHRNERS, EBORECERELETT, 20114 1 Why
Literature?® FfE L 7z ® i3Christina V. Bruns (ZF VY R) Th 3", T T TG HEEM
ABLTXEE2HRUBEZRLZEHE L, The Value of Literary Reading and What it Means for
Teaching& V5 C OEDRIENRT LI, HEELLT, H50VE—mE L L TORRZR
EZ, XEHHEOHEICODVWTHLDEZAZMML TS, Ty ROERHOFHAITE, Vv
) wFE 7RI HEEERITLIEEZ SN BLouise M. Rosenblatt(m—€ > 75 » )
L BHERCERPEENATOEY, 0—€¥r 75y + OFRIFMBOAOHIFRD ‘the
innocent way' DB ->THBY, fEMICEDFHED ‘an aesthetic experience’ (Rosenblatt,
132)” BZmAOBETHROEMR SN, TOLSHHAOBBTRIXFHER VS &5 HAKER
BE-HSBELTEST, XET 7 AP EAEESHRERLLESOREPLBAELR LIRS,
2077 2 AEANCRRT 380 THS. a—H¥Y TS5y M i}, BELT S R L OBIGEE,
LELIEAVWSNS ‘interaction’ EWHIFETREL, WHOHE»r I BTz OLTHhITHL
TERIHE, B BEEERZECE VS BRINEEHRE S X —Y L, ‘transaction’ (FF ¥

6) HEHIT, ¥ 5—I3 ‘an innocent, childlike abandonment to the act of reading, without suspicion, reservation, or
interrogation’ (Miller, 119)%2BALBREE L TVAA, LY M) v 7HBEICE > B EIRERY, XFEHZ3
MBI L, RPREVFI A MR L CHERNSEE AR O LEERL, BAICL-TR—EIRIEZDLBELIE Slow
reading’ (Miller, 122)Z ZWEHEETHY, TDXIRTFu—F2HEI208HBORBKEEZELZTVELS>THS. L
ML, ThBBRBR « BaHIBANE LIRS L, VY MY v 7 BBRERIRD & & k- 72 HOBR~NZE (FEH)
2FHET N H B,

T Bruns, V. Christina. (2011) Why Literature?: The Value of Literary Reading and What it Means for Teaching.
New York: The Continuum International Group. U#%, BrunsicBAd 25[HiZd~NTZ &R 3. LB IHEFROE
KIS HEROEMPIICMEEL TV 3,

8 BZOHK VY M) w3 TIKHBEEL L ERONIMFIRO—ALL T -V T Ty FERBIFEILNTEETHS
5., B—EYT 5y FRIXEF 7R EEEI5EE, ‘the reader’s living through the transaction with the text’
(Rosenblatt, 132) (ZZTOR—¥Y 759 FOFHIZOVWTIIMENCETSL) EEFBHLTVEN, LYYy FTHX
57 AMEREIEE “living”, not “knowing” the text’ (Lentricchia, 33)& 5> TW\W5, FAXNEERRT LI LI

‘an enlargement of our experience’ (Rosenblatt, 1995:40)TH 3L VW a—EVY 75 bOERIF, LY M) v FTIiC
& T ‘When it’s the real thing, literature enlarges us[.] (Lentricchia, 27) &5 Z&iFofuc DIRIhTWVWS, v
YY) o F T EREBROI 5 —IcE TS, On Literaturelc BWTa—€ Y 75y F~OBEENEV LRIENS SRR
SNV, T TIRIBN/ZDOFHELT 7 R FORRICODVTDEZFICZ D—HEF> T EMNTXS.

9) Rosenblatt, M. Louise. (1978) The Reader, The Text, The Poem: The Transactional Theory of the Literary Work,
Carbondale, IL: Southern Illinois University Press. Carbondale, IL: Southern Illinois University Press (reprint
1994). 7535 HidreprinthRic#l 3.



#2 ¥ a v) (Rosenblatt, 132)'” L WA EETEHL, MHORERIGHRZEMLTVWS, =
LT a—€v7oy Mickhid, COXSUERETELTI2ORBEIIXFET 7 X MEDT
55, PUTTR [MEXEP] &0 RT3 B BEL2EL DI, s—€¥YT Ty
b ORBEZT TV RDFRICHEEITWL T EiTT 5.

[BEXEL] EVISRHVIE, TbhbhicthEcdboTidiawv, HHRo—<oDF AHoraceld
‘moral teaching and pleasure’ (Bruns, 11)Z32ENAIREZ 2L L TETF TV I, X
FOERAYUZHCICBERE LAETHARRIICBBDALBVTHSS. bicLb—mEEL
T, XFEEBE» O HCONHEBREZBS TEILEVWIERIH S0, T L TZNIRIXEUAD
F7 R MEBRTREONGTVIELHERILTVWRDREY, OEBN A% fENIT TBERK
W] EOWTREBIENTEBTHAS . TV Y RITOREICS 5D LBAIAAT, XFETF
7 2 M BANICHRICE CFEEZRS XL, B FEEDonald W. Winnicott (¥ 4 =35 b)
Dobject relations theory GHIEBIRH) ZHVWTXF T 7 X OIEAZFHR L TV 3. HRET
B ER Ba & LT ““transitional” space, a middle state between self and world, an
intermediate area of experiencing, to which inner reality and external life both contribute’
(Bruns, 26) 8b 248, TNV RIET I A MBZTDL S5 ‘in-between status’ (Bruns, 30)
OHiIcHy, HEEHELFEEE TR VWSO EIITEET S ‘transitional object’ & L TOX
FF7 AN, RIS WCECEMBEOERELMELET &F 5 (Bruns, 26-7). v 4
=gy bONFERFERELT BTNV ROXET 7 X ViRid, T TCIRBRNce—€¥Y TS5y b
DESvHFrvavicBLbb0O0H5. FOXIBEEDT 7 X+ bFHEICEREBESR S
LR TESY, LVDLIXFET I R FOEE, HAOBBICBVWITHERZRBSOHIZHS D
BEORERLEYE) ZRBBHICERE L, BEREZEETS. Lid-T, MATVWET 7 X |
MREOTICH 2B EFEEBE AT VWES, TOF7 X b 3IGEEORENOHEIGHLEET
BRIFICRBESRVAREEGH B, COLICHRELT 7 X M ERBIHEI I 25HALZE, 7
Vv 2% ‘immersive reading’ (Bruns, 51)EFESS, LV Y MY v FTHABRERE LTS
0—FTHD, I5—bHVEOFERRLE L THROKTHIVE-1HDHALAFTHE. 7
WY RE, TOXIBHEPXET I AMNREESEIREEL LT immersion’ (A v—Ya V)
EVWHEEEAHOVTEY, ITNERFITT 7 X MTHT 2 BB EEE%: ‘reflection’ (Y 7V
7vav) EVWHSBETHHALTVEY, 15— 1td->TIOTSORBEMILT ST LIRTE
VA, T v 21F T O IANI % Paul Ricoeur (Y 7 —) OfFFREZE - THRFELTWVL,

It is Paul Ricoeur who offers the fullest exploration I' ve found of the interdependence

of the immersive and the reflective or distancing modes of literary reading. While

10) o—¥v 75y D ‘transaction’ O iIJohn Deweyicil 3.

11) e—8v 75y M 2EiRo—RiE, ks M#HBT B 3 XFEDR 7 3#E]~ Louise M. RosenblattZ#H AR X,
Amos Paran&FAfE<  (2013) TRAILR REEF v v ¥ —HFHEE] 11525-30.cF# L. ‘transaction’ O#E&I>
WTHIITHEHRLTWADT, SRINW,

12) #l Z EGabriele Schwab ( ¥ = ¥ » 7 ) (dSubjects Without Selves: Transitional Texts in Modern Fiction.
Cambridge, MA: Harvard University Press (1994) @G, ‘immersion’ iZfH249 5 Z &% ‘derealization’ W95
SETHDL, Robert Scholes (22 —nX) 3 ‘sympathetic’ (Textual Power, 169) (T TDRX 2 — VX DE[HIT
SDVTRHEEIREDL) 0SS EEITEREL, 7V X3 Tn my use here of the term “reflective reading”, I am
grouping together a range of different reading moves - critical, suspicious, resistant or analytic — stemming from
various motivations’ (Pl EBruns, 58ic#il3)& ik, MFARSZN TR IHEEZHV TV TS, HREBE20ITHH
LIcZo0a 7TV DVTNPIBT 5dDEL, BREEDTVS.



Ricouer proposes a fairly stark contrast between the hermeneutics of suspicion
which treats double meaning (as in symbols) as dissimulation, and what he calls the
hermeneutics of restoration which treats double meaning as revelation (Freud 26), he

also recognizes that the mode of critique at the heart of the former plays an important

role in the latter.

(Bruns, 66) THiEH

IF-DBHEVIHABNEVWERB LA —Ya v ) 7 vy va vIHEEIKET 5B%RIcH
D, 4A°—VavhbaholZ, V7LV varyhPEl s, &5IT, V72 —Ni34<—Ya
YOBRMETIE RIMZT 7 X b 2 OEKEZ 21T ‘understanding’ AFE IR D, RITH
bt & v 7z ‘understanding’ T3 % ‘comprehension’ W34 U % &, Interpretation Theory:
Discourse and the Surplus of Meaning (1976) ® iR~ TW % (Bruns, 67). £LC, TDD
H® ‘understanding’ ~\# 3BRIC ‘explanation’ PEHELE X %9 5 EHi<.

Strictly speaking, explanation alone is methodical. Understanding is instead the
nonmethodical moment that, in the sciences of interpretation, combines with the
methodical moment of explanation. This moment precedes, accompanies, concludes, and
thus envelopes explanation. Explanation, in turn, develops understanding analytically.

(Text, 142, emphasis original)®®

BUNCTF 7 A MICHELIBCEB L2 &0, ObIcREZDL S ICERL -0 %250 L,
BLTOSBRIRE, 1v=Yavi7Lv7va VOBABRONSE, TOXIIFT—CH
WTRHNVITEZERTH > 205AHIZ, )7 —NZk->THIEENITHEESSH, FEAHOD
Bz BHPEANL DB -TVBEY, Lhl, TVYZR0HSOBHRRIAI—VavhbyTLy
Y a yNEWVS BEMBEROBH THIHENZ DD TREL, v—¥Y 759 b X =Y L1
BRISEC D ZIGEL, /v—Yavi)7vsva YO OEAHI NI DN oA
2 —Va/ObRERT I EHFERILELLTVS,

gﬁ[{l

---the model of reading I presented in the previous chapter moves ideally (and in

simplified form) from immersive reading through the critical or reflective and back to a
form of immersion in the world of the text:- (Bruns, 93) THiEE

722 L, TO/RICBVWTOBERAT—Ya yTRINEBESKEY., Fvry23Ra—-wX
@ ‘the sympathetic has to come first or the critical reading is impossible’ (Textual Power,

169y ZB[HL, ZEN/ A4 X MAHERPHE ORI L) OFEEZFHRVWET, £TI/E

13) C @ 5| A &, Brunsh H# © b T, Ricouer (1991) From Text to Action: Essays in Hermeneutics, 1i. Trans.
Kathleen Blamey and John B. Thompson. Evanston, IL: Northwestern UP. Z5|HL7bDTH 3.

14) 625 20BEERS>OBELVIER TNV Y ZXHEH TS (a dialectic relationship that can be difficult to
maintain. Bruns, 79).

15) T @M, BrunsdsScholes, Robert. (1985) Textual Power: Literary Theory and the Teaching of English. New
Haven: Yale University Press. » 55| L7z bDTdhH 3.



HFICR S CEMEELZEEI TV S,

3. BADRIKLRE

AMEOEREE L X > FI3, HECBIAXFERECODVWTO—BRNTERNEE X Z
THEERENRTVEHRICH -7, LT, ZORRO—BMEXETF 7 A MTODVWTEZL 5
LLLTREESARMBOREREY (bA2VRIHKETIHEEICBI2EEEMD
BREE) BB HL20TREBEVRLE, DELREAZIL TV, BETRE, NERICAZE
L, KABENTEELHICKEPER, TIYELHES TNRKODVTHSOBEVLWEEX
T EVIRENEZIONE, CCTHRPELSBES HADIEXHBEORE 2L ES LR
TERVWY, HEOFEb L E, FMOHRICHOOFZE XHicL Tz otREKD
IEVS T EDLOTRADRERZIRY, ThBEERBEBFTOBANSLGIEALLNTE . Vb
WBETNYADEIAT—VavPobABZDOBHEHRDFEIEROFHAK OIEEE 2 NI
TEARBRENEBORGEBL - TVWEDTH BY. D&k HRIEELMOFEREHE D
WDQ&@b,Wﬂﬁkiof,Y%ﬁnk%b%%%ﬁiﬁ%#?%ﬂ%%ﬁ%@&“9
THERFEEINTELESICES, EE RUATZTREITIILEEALZEXHED
e h, RECAFER, ZLOREEFLOSFICBVTHRBEIT/MNGZE T LicHE
ZRE, BERCHLTA I VLXVORBSTET, Ebcdb0Z2Z0FFIRERZITIAN
52Li3TESY, ThiIcH LCREZRH LD, BLEZEWVWIZD T2 EBTERL,
OIS BHEMNHROME - TXEHLHBOFMIETL, FTFFHELOEHNLIETIE
XEFI7ZAM2RLBTEEFHEN LB - THBESNS LR, AEEETICE
WTHXEZHAVWE L ICERAREREE B B> TVARAEZEDHLTWEY X5 1A
bhad, COXIBXEOBBE—F/LILVWEEZ, POTbitLRIVIVIvYa vERESL
LEABBEFVEBEL, XFEOEMBEZEIELT, ZoRRELHC> & 28R4 712,
LRWVA, A HADERE (XF) #HBE, nEBREEBELIHELCVWEIHLITERY. Dk
INBBZERT IHBICBODDHONPERIBLEHABED b DDRABRBRENTE
D, fn—ﬂwmmﬁéoo&5mez% U LAHEPXULT LORE MR shT LA BN
XThy, OHEOREEEBERTIHBNE > b>TELVERS>TWEbFTHRW,
TEXET 7 A b ?Tn—%?éﬁu@%%mWﬁtUTm<,E%@@Ut:&%mﬁﬁﬁﬁ
TEAEDICHENCHATZCEP, VMY vy 7 Z2HVWTHEERRE T 2 72D OB 25k I
WETH .

DlEoEEn s, BARE BN, Ty lnel, REBOWEZEO RIS v —

16) OAITH T 2 XFERE MEXHF 2 BB ST 3 T ERTRBYTRRY, K—DF25TLELT, X
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A common attempt to justify literature’s place as an academic subject is to list skills
widely recognized as necessary in today’s world that can be developed through reading
and writing about texts -- skills of interpretation, problem solving, oral and written
communication, evidence-based argument, and the ubiquitous critical thinking. While
making sense of a literary text even outside of school indeed requires important
abilities like making inferences or drawing conclusions, other kinds of texts do as well,
so this justification does little to ensure literature’s place either in schools or in society.
(Bruns, 11)

TV ZABXFEEZAVBBAR, B oNFEROTEARNICHEEL, ZoHRERRICL-T
REINHOEEE2ZT 5] (EH, 592) TihzohRbns s HROREREXHBTIMT
W3, I3 SCEFERERD ‘re-working our conceptions of ourselves and others’ % ‘the inner
flexibility to adjust to a continually changing environment’ D&% (Bruns, 37)IcD7XH35 &
EZ, TOEIBXFEORITHEE ‘the formative use’ EFFATWVWS. T v i3, XFEH
BiLL-T, TAVARBLWTERDON [EE - NBEHE] ZBHORZS LLTws0ohrblh
B, 2FVEBOBENSFNOEAZEATED, SLTOHZORSIELBTE2EL TED
NAEEEFMLELS EWVWI EIATHA S D,

BLRAI=NWZXR TNV Y ABERTELIIC, 1 7v—Va VP oEDE2EBREZEVHZTVO
Thhid, &GP id) REREXBEEEZT CELHROREENETF /I A M E2BLT
BENERHBHILRBTEEIEAS. 122, SOXEEMISH LUEVIHALHE - T2 HR
S, SOICHEBHECEZNEEY 5LV REHFICHT 5k IcEL 3T, BRI

19) EHEHETF 007) THRAAOEEHRB A2 AR — [HRAEE | OFBHS¥NER | THAMA] $35E. 573-
619. ERRHASUYLIIZE v & —. Lk, EDBET 3510 T XTIOHRHS. 15 [ HEROER IS HEROE
ML TV 3.

20) BIAE TFETHRERFTOREEICEY T CERAESAZEHHTREFTERIANTIRSHE - HFEHR) 162R.
http://www.mext.go.jp/component/b_menu/shingi/toushin/__icsFiles/afieldfile/2013/056/13/1212958_001.pdf.
2016.1.107 7 & X,



HboF, FOFEFEBECO—FEOBREXFT 7 X bcfiih S8 2 BAE2HEFRT 2 EThiE, 541
HEHEDO—>TH BEFHBEOHTXET 7 X M ABBEICHV O ETEEZEY EFTuh
RIFBSKEV, Lrl, 2B [FEETELNL] XET 7 A MERAVS LW EKESND S
7o, BREIBRETHEVWILRPELATH S, BETEPNTOVRVEWVS T EH, XERR
DPIBVEITEST, SORXETFI/IAMVOHEEZELTLESI LD, —Bfv—YVarE
o@@ﬁ%@%%ﬁégtkm5@m§tnmm.%@;omi%@u%@%gﬁ(mﬁ)@%
OHRICBEBICHEZR LI LN TERZIIRXET IR 2ERTZI L0, ETEIEFT
NRXTHAI., 77RAMBRICFAVOSNTVWEREEZDOLODHESELRX 5T 3. A
N TV BEREDPLS VO LBEFEOBEBOHMZ KR I LR 2154, HEEZHTES ZUT,
ARICEED IV, O REFHBFTOPTHEAT S 77 X b %, EFHHEORILITEVARE
LERINZERIBTLEOVRNNVEZR L CRUHTOIRE TRIVY, BHicEFH ALY
PZTisd, BENEBETILVSHBFHELZEAL LY 7L va YHBEEIDPITVEEE
PR HEEHEEEAFE ST 7 A FTHoRITE S, HlZIE, Gabriel Schwab (¥ 27 v 7)
7S

it is when we face a thoroughly foreign text or a radically different style that we are
reminded that reading “always requires a certain negotiation of otherness, a mediation
between two more or less different cultural or historical contexts, the text’s and the

reader’s. (Bruns, 123)*”
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